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Review details 
A priority for the Department for Education and Child Development (DECD) is to improve the 
educational attainment and wellbeing of South Australia’s children and young people. 
 
The purpose of the External School Review is to support schools to raise achievement, sustain high 
performance and to provide quality assurance to build and sustain public confidence in DECD schools. 
 
The overarching review question is “How well does this school improve student achievement, growth, 
challenge, engagement and equity?” 
 
This External School Review has evaluated: 

 the school’s self-review processes and findings, 

 the school’s achievement data and progress over time,  

 the outcomes of the meetings and interviews with representatives from the school, and 

 parent and student views about the school. 
 
The External School Review included an analysis of the school’s key policies and procedures.  
 
The support and cooperation provided by the staff and school community is acknowledged. 
 
This External School Review was conducted by Sue George-Duif, Review Officer, Review, 
Improvement and Accountability and Julie Taylor and Cez Green, Review Principal. 
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Policy compliance 
The External School Review process includes verification by the Principal that key DECD policies are 
implemented and adhered to. 
 
The Principal of Victor High School has verified that the school is compliant in the all of aspects.  
 
Implementation of the DECD Student Attendance Policy was checked specifically against a 
documented set of criteria.  The school has a comprehensive document and process outlining the 
procedures to be followed for absence from school. In 2014, the school reported attendance of 
86.7%, which is below the DECD target of 93%. 
 

 
School context 
Victor Harbor High School is located in the seaside town of Victor Harbor on the Fleurieu Peninsula, 
around 83km South of Adelaide. It is a comprehensive secondary school catering for an enrolment of 
approximately 750 students. The enrolment has been relatively stable over many years.  
 
The school has an ICSEA score of 984, and is classified as Category 4 on the DECD Index of Educational 
Disadvantage. The school population includes approximately 6% Aboriginal students, 10% Students 
with Disabilities, and 1% students with English as an Additional Language or Dialect (EALD).  The 
school has a Flexible Learning Program Unit that caters for approximately 100 students and offers a 
range of wellbeing and learning programs. 
 
The school’s Executive Leadership Team consists of an experienced Principal in her first tenure at the 
school and the following leaders: 
Deputy Principal 
Assistant Principal, Pedagogy 
Assistant Principal, Student Services 
Business Manager. 
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Lines of inquiry 
During the review process, the panel focused on three key areas from the External School Review 
Framework: 
 
Student Learning:  How well are the students achieving over time? 
 
Effective Teaching:  How well do teachers design tasks to engage students and build on 

their prior skills and knowledge? 
 
 To what extent are teachers’ pedagogies reflective of the Teaching 

for Effective Learning Framework? 
  
Effective Leadership:  To what extent is professional learning and performance 

development aligned with the school’s improvement strategies? 
 

 
How well are the students achieving over time? 
 
In 2015, the reading results, as measured by NAPLAN, indicate that 63% of Year 9 students achieved the 
SEA. 

 The four-year average (2011 to 2014) for the Year 9 students at Victor Harbor High School is 62%. 
 
There were 19 students or 15% of Year 9 students in 2015 who achieved in the top two NAPLAN bands in 
reading. 

 The four-year average (2011 to 2014) for the Year 9 students who achieved scores in the top two 
bands of NAPLAN was 15%. 

 
Of the 36 students who achieved in the top two NAPLAN proficiency bands in Reading in Year 3 in 2015, 10 
(27%) remain in the upper bands in Year 9. 

 This compares to 53%, or 21 out of 39 students, remaining in the higher bands in 2014.  
 

In relation to numeracy, as measured by NAPLAN, 68% of Year 9 students in 2015 achieved the SEA in Year 
9. 

 The four-year average of numeracy results from 2011 to 2014 was 58%. 
 
The percentage of Year 9 students achieving the top two proficiency bands in Numeracy is 10%, or 13 
students. 

 From 2011 to 2014, an average of 10% of students achieved in the higher bands for Year 9 
numeracy.  

 Nine out of the 22 students (40%), who achieved in the top two NAPLAN proficiency bands in 
Numeracy in Year 3, were retained in the higher proficiency bands in Year 9 NAPLAN testing. In 
2014, the percentage of higher band retention from Year 3 to 9 was 32%. 

 A total of 8 out of 12 (66%) students continued to demonstrate achievement in the higher bands 
from Year 3 to 9 in NAPLAN numeracy test in 2015. 

 
31 of 46 students who demonstrated achievement in the higher bands in Year 7 NAPLAN continued to 
demonstrate achievement in the higher bands of the 2015 Year 9, Numeracy NAPLAN test.  

 The 2015 percentage of higher band retention of students from Year 7 to 9 is 59%. 

 This compares to 51% in 2014.  
 
In relation to the compulsory literacy requirement of SACE in Stage One in 2014: 

 89% of students achieved a ‘C’ or above for an English subject. 
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The percentage of grades above the SEA standard of ‘C’ or better for the compulsory numeracy 
requirement at Stage 1 in 2014 was 66%. 
 
The percentage of grades that were above the SEA standard of ‘C-‘ or above for attempted Stage 2 subjects 
was 89%. 

 Between 2011 and 2014, there was an average of 86.8% at ‘C’ or above. 
 
In 2014, the percentage of Stage 2 grades that were in the higher grade levels of A and B, was 11% and 40% 
respectfully. 

 Between 2011 and 2014, there was an upward trend of students receiving ‘A’ grades, from 5% to 
11%. 

 The majority of grades awarded in 2014 were ‘B’ grades.  
 
In 2014, the percentage of students completing the SACE as a percentage of potential completers was 80%.  

 Between 2011 and 2014, the school average was 86%. 

 The percentage of students who completed the SACE with some VET studies was 44%. 
 
The school’s process for the collection of data is outlined in their Monitoring and Tracking Cycles Document.  
The panel was able to verify that the school has a comprehensive process for the collection, tracking and 
analysis of data through documentation provided to the panel and interviews with staff and leaders. The 
school collects and uses triangulated data sets and AAB data (Attendance, Achievement and Behaviour) for all 
students in the school, and this data is used by leaders, teachers and students as a measure of progress and 
performance. The School reported that it uses PAT-R and PAT-M data as a diagnostic tool to identify students 
needing additional literacy and numeracy support.   
 
The Review Panel believes that staff members at Victor Harbor High School have a reflective, positive and 
collaborative approach to improving the learning outcomes of their students. The staff talk positively about 
their students, and of their personal commitment to whole-school improvement measures. This growth 
mindset is reinforced by the 43 teachers who responded to the Teacher Attitude Survey, and believed all 
students can learn.  
 
The school had conducted a self-review, in accordance with the External Review Framework. The Executive 
Team used this as a basis for its preparation for the External Review, and had aligned its written evidence with 
the elements of the Framework. The staff’s thorough preparation and organisation for the review enabled the 
Review Team to access documentation quickly, and it facilitated an organisationally efficient External Review 
Process.  The Principal and the Review Panel are of the opinion that the processes of the self-review and the 
External Review will enhance the embedded improvement processes at the school.  
 
Parents and students interviewed support the improvement agenda of the school and speak very highly of the 
leadership and staff in general.  This view is shared by the Governing Council, who appreciate the wide range 
of learning opportunities offered by the school.  There have been strategic attempts made to work in a 
collaborative manner with the Aboriginal community, and parents spoke highly of the exemplary 
communication practices of the majority of staff. Students value the positive relationships developed with 
their mentors and other staff in the school, who assist them with their learning and with wellbeing issues.  
 
How well do teachers design tasks to engage students and build on their prior skills and knowledge? 
 
The school has embedded structures to support the design of tasks by teaching staff. The teacher teams 
(TRIADS) use their common unit plans and the standards, outlined in the Australian Curriculum, to develop 
Common Assessment Tasks (CATS). The quality assurance elements of the CATS include the use of pre-tests, 
teacher observation, student perception surveys, moderation of student work and an analysis of the CAT 
achievement data.  In addition, staff collect and analyse their own data using ‘the Hattie Effect Size’ by a 
measurement of student attainment growth from the use of pre- and post-tests. All staff interviewed, without 
exception, were able to identify the purpose of the CATS, as a mechanism to improve the quality of task design 
and enhance the effectiveness of teaching and learning.  They valued the opportunity to meet with their 
colleagues in the same learning area, and recognised that this had built a greater consistency of practice. The 
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panel supports the move to ensure that membership of the TRIADS is drawn from staff of the same learning 
areas in preference to the previous practice of membership from across different learning areas, and the use 
of the TRIADS as a structure to develop and moderate CATS. 
 
Examples of task design and of practices that attempt to engage students and build on prior knowledge were 
observed in art, where high levels of engagement and differentiation were occurring. In mathematics, tasks 
were designed to link mathematical concepts to real-world situations or events, such as the World Cup. The 
levels of stretch, challenge and engagement differed between learning areas, year levels and teachers. 
However, all teachers interviewed by the panel were committed to further developing their expertise in these 
areas and were approaching this issue in a professional manner.  
 
A careful analysis of the SACE results over the past three years has provided a catalyst for some learning areas 
to change their practices and focus areas for all levels of schooling.  For example, the Health and Personal 
Development staff and the Design and Technology staff have ‘reverse engineered’ their pedagogical 
approaches to literacy development, starting from Year 12 and moving to the Middle Years. Both learning 
areas have identified literacy as an area for growth and have now incorporated writing and analysis in task 
design and pedagogical practices from the Middle Years.  Notably, staff from other teams were able to share 
successes from these learning areas, in that, student work samples of an appraisal task, showed a growth in 
students’ writing skills from students being able to construct a couple of sentences, to the same students 
being able to construct well-structured extended responses. The Health and Personal Development team 
report that they have seen a similar growth in literacy skills and are anticipating an improvement in results in 
the Year 12 HPE class next year. 
 
Moderation of student work is a valued activity by staff and is designed to ensure collaboration, consistency 
and refection on practice.  Moderation of the CATS is also embedded and linked explicitly to the Australian 
Curriculum and the unit plans.  However, it appears that there is some confusion by staff and students about 
what standard of work constitutes an ‘A, B and C’ grade. The Stage 2 Moderation Effect Data Analysis tends to 
reinforce this view, as in some subject areas, the final moderation exceeds 20%.  In other words, in some 
subject areas, 20% of grades were either scaled up or down, indicating that the standard allocation of grades 
differed in comparison to those generally awarded across the state. In addition, when interviewed, parents 
and some students commented that one teacher does not allocate ‘A’ grades in Term 1. When asked about 
the quality of task design, and how effective task design was to build on prior skills and knowledge, some staff 
replied that they knew that they had to modify tasks so that students were able to demonstrate skills at an ‘A’ 
grade level. 
 
The panel believes that in order for staff to refine and develop a consistent understanding of the standard of 
work required to achieve an ‘A, B and C’ grade, that the existing moderation process could be enhanced by 
ensuring that the achievement standards are used to moderate common assessment tasks. This would also 
facilitate the design of assessment tasks that would allow students to produce an ‘A’ grade quality of work and 
provide expert thinking around learning design.   
 
Direction 1 
Support students more effectively in their learning by using the achievement standards to moderate 
common assessment tasks. 

 

Information Communication Technology (ICT) availability, access and reliability were identified by staff, 
students and parents as a barrier for learning at Victor Harbor High School. The school has engaged an external 
provider to conduct an audit on the provision of IT and plans for improvements in this area are in place and 
underway.  The school hopes that the planned future installation of broadband will address the issues raised. 
Despite the difficulties in access, the panel observed a range of IT resources are utilised to support and engage 
students. The Governing Council acknowledges the issues and constraints on the school in implementing a 
robust Information Technology system.  A large number of the Governing Council and students interviewed 
commented that more consistent use of Daymap by teaching staff will assist them in their efforts to 
understand what is expected of them and raise their student achievement level. Members of the Governing 
Council and students themselves told the Review Panel that a small group of teaching staff did not like 
Daymap and refused to use it. The panel was concerned that this not only limited the opportunities for 
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communication between parents and students, but reflected negatively on the reputation of the remainder of 
dedicated and professional staff members.  
 

To what extent are teachers’ pedagogies reflective of the Teaching for Effective Learning Framework? 
 
The panel was, in particular, interested in exploring how effectively teaching pedagogies are selected to match 
learning needs and subject content, due to the school focus on assessment for learning. Victor Harbor High 
School utilises data and evidence as a basis for identifying and providing for learning needs of students.  
Teachers refer students requiring support to the appropriate Middle School, Stage One or Stage Two team, 
reinforced by the provision of evidence, work samples and strategies employed by the teacher via the 
documented referral process. The team meets once per week and decides whether the support can be 
provided through their team or ‘referred up to the Intervention Team’ for more intensive support, such as 
assistance with task design, one-on-one classroom support or intensive literacy and numeracy support for 
WAVE 3 students in the WAVE room.  The staff appreciates this systemic, efficient and transparent system to 
student support.  This is a significant cultural shift in practice for providing support at Victor Harbor High 
School, as now the preferred model is to provide targeted learning support by teachers to teachers in the 
classroom, where possible, in preference to support provided by non-teaching staff out of the classroom. It is a 
learning space not a learning place.  
 
High-achieving students value their participation in activities and programs outside of the classroom, such as 
the Gifted and Talented Program at Flinders University and the Spirit of Science Scholarship visit to London. 
When students are able to cope with the demands of higher subjects they may be accelerated in the subjects 
at a higher year-level standard.  For example, a student skipped Year 9 maths and went from studying Year 8 
maths to Year 10 Maths. The resultant gaps in learning are addressed by the use of technology, such as online 
maths and further tutoring opportunities provided by the teacher.  
 
High-achieving students interviewed report that they believe that they are often not challenged in their 
learning, sometimes finding their work boring.  Parents reported mixed experiences of their children, with 
some believing that that their children were being provided with adequate opportunities whilst others 
believed that they were not being intellectually stretched. One parent commented that her Year 12 student 
felt they were held back as they were waiting for the rest of the class to finish their work that was overdue and 
that they often ‘sat and twiddled their thumbs’.  This issue of work completion has been identified by the 
school and, in response, they have developed a ‘Perseverance Policy’ for Years 8 to 12. The school is 
endeavouring to monitor the compliance of this policy and support students and staff to meet these 
expectations to improve the work ethic of some students.  
 
The school’s Flexible Learning Program (FLO) is facilitated on two levels, one in the school and one at the FLO 
centre located out of the school. They offer a variety of learning programs and support for students, including 
Stage 1 music, literacy, numeracy and Stage 2 subjects, for students to complete their SACE. Fifty-five students 
access externally-accredited programs, including Foundation Studies at Flinders University to Vocational TAFE 
and Industry courses. There is a genuine attempt at matching the learning programs with the skill and 
engagement level of the students.  
 
The panel observed a number of disengaged students and comments from teachers, such as ‘they can 
verbalise the learning but can’t write it’. Others indicated the need for a further examination of screening 
processes used to identify student learning needs, including those with learning disabilities. 
 
The panel was interested in exploring further how well formative assessment is used to inform and refine 
planning in the classroom. Students interviewed valued the feedback provided by teaching staff on their 
learning. They described the practice of some staff who provide detailed written feedback or took the extra 
time to explain things in more detail. Students acknowledged that feedback was often through the comparison 
of pre- and post-tests.  For example, in art, students explained how they used the information provided by the 
teacher’s analysis of the pre-test in a piece of reflection writing to identify areas of growth, and how they were 
using this feedback to enhance their work.  
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The students were able to identify their overall performance through the use of the Achievement, Attendance 
and Behaviour (ABB) data. Written five-weekly, progress reports based on this data are also issued to students 
and used to identify support needed.  The triangulated graphic of this data is displayed and referred to by 
staff, leadership and students alike as a way of measuring if students are performing at the standard. The 
graphs are displayed in classrooms, in offices and are part of the everyday dialogue of all staff in their 
important work as mentors to students. Students commented that staff took an interest in their learning and 
wellbeing, and they believed if they asked for feedback or assistance they would get it. 
 
Students believe that the system for rewarding privileges based on the AAB data is equitable and transparent; 
however, the students felt that they would benefit from a more consistent approach in the use of ongoing 
informal and formative feedback. The students interviewed were not able to clearly articulate the learning 
intention, the criteria for assessment, what ‘counted as assessment’, and the standard of work required.  
 
The panel believes that the task design of the CATS is linked to the unit plans and that the practice of the 
learning design process informing the pedagogical response by the teacher is occurring in some classes. The 
practice of using pre-tests to tailor the learning design (assessment for learning) is developing and not 
embedded in all teachers’ practice. 
 
The strength of the leadership, teaching and support staff at Victor Harbor High School is their commitment to 
whole-school initiatives and their desire to build their capacity as educators and supporters of quality learning. 
They recognise the potential of the students and the school to achieve well beyond its current performance 
and are passionate about their future. The practice of using the performance standards as the basis for 
developing explicit assessment criteria and feedback to students, and to ensure that the learning intention is 
made clear to students, will potentially lift the achievement of all students.  
 
Direction 2 
Student learning is improved through the use of performance standards to develop explicit learning 
intentions, assessment criteria and to provide explicit feedback to students. 

 

To what extent is professional learning and performance development aligned with the school’s 
improvement strategies? 
 
Victor Harbor High School has a clearly-articulated Performance and Development process, which requires all 
staff to have a development plan that is aligned to the Site Improvement Plan and the Common Assessment 
Task Strategy as their personal goal. Teaching staff reflect on their practice using the AITSL standards. 
Performance Development occurs in a variety of ways, through formal performance meetings with line 
managers, through the TRIADS, whole-staff Professional Development and through learning area meetings. 
 
Learning area meetings are scheduled in the school calendar four times per term. However, in reality, staff 
report the time allocated is often only twice per term, due to either scheduling or the need for them to attend 
two different meetings. The practice of using the Learning Area Meeting time to consolidate practice and go 
deeper in their learning is restricted by the need to discuss Work Health Safety and organisational matters.  
Some Learning Areas use time, often at the end of the meetings, to share good practice.  
 
Whilst staff acknowledge the efforts to help them build effective working relationships with students through 
the mentoring program and middle school structure, they report that they are often teaching across a number 
of learning areas, sometimes as many as three.  Some report feeling torn between the strength of building 
relationships through increased contact with students due to the middle school structure, and the need to 
build confidence and their capacity in their ‘subject’ area. The requirements to teach across numerous subject 
areas can also restrict opportunities to share practices or attend to organisational matters efficiently with 
colleagues who share office space in the same ‘subject’ area.  Timetabling can also compromise their ability to 
co-plan, team-teach or observe practice.  However, a number of staff report collaborative efforts they have 
made in this area; for example, in science, mathematics and physical education.  
 
The practice of observation and student feedback as a mechanism for providing teachers with feedback on 
their performance is inconsistent. Teachers interviewed acknowledged that the Leadership Team had 
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identified the ability to conduct observations was limited and some report that they are excited about the use 
of ‘swivel technology’ to support this practice.  
 
The staff shares the Leadership Team’s positive, reflective and forward-thinking approach to enhancing their 
skills so that all students can reach their potential. However, they are faced with some students and, we 
suspect, some staff who do not share this drive for improvement. The staff value the acknowledgement and 
celebration of their efforts and were proud of their achievements and those of others.  Some staff commented 
on the positive feedback that they received through formal performance management processes. 
 
The panel believes a narrower and closer alignment of the school’s embedded structures of Professional 
Development, Performance Management, TRIADS and Learning Areas would enhance the quality of teaching 
and learning, and provide staff with further acknowledgement and feedback on the quality of their efforts. 
 
Direction 3 
Curriculum planning and effective teaching are enhanced through establishment of a consistent, narrow 
and deep focus for staff learning. Staff performance management, whole-school professional 
development, learning area meetings, TRIADS and student feedback are then linked with this narrow and 
deep focus. 
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OUTCOMES OF EXTERNAL SCHOOL REVIEW 2015 

 
Victor Harbor High School is tracking well. The school has gone through its own self-review process and 
ensured that comprehensive and reliable information was available to the Review Team.  The staff has 
a forward-thinking, positive and reflective approach to enhancing the quality of learning in the school 
and improving the achievement of students. It is doing much to support the learning and wellbeing of 
its students.   
 
The Principal will work with the Education Director to implement the following Directions: 
 

1. Support students more effectively in their learning by using the achievement standards to 
moderate common assessment tasks. 

 
2. Student learning is improved through the use of performance standards to develop explicit 

learning intentions, assessment criteria and to provide explicit feedback to students.  
 

3. Curriculum planning and effective teaching are enhanced through establishment of a 
consistent, narrow and deep focus for staff learning. Staff performance management, whole-
school professional development, learning area meetings, TRIADS and student feedback are 
then linked with this narrow and deep focus.  

 
Based on the school’s current performance, Victor Harbor High School will be externally reviewed again 
in 2019.  

 
 
 

 
The school will provide an implementation plan to the Education Director and community within three 
months of receipt of this report. Progress towards implementing the plan will be reported in the 
school’s Annual Report. 
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