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Review details 

Our education system aspires to become the best in Australia by seeking growth for every student, in every 

class and in every school. 

The purpose of the External School Review (ESR) is to support schools to raise achievement, sustain high 

performance and to provide quality assurance to build and sustain public confidence in government schools. 

The external school review framework is referenced throughout all stages of the ESR process. 

This report outlines aspects of the school’s performance verified through the review process according to 

the framework. It does not document every aspect of the school’s processes, programs and outcomes.   

We acknowledge the support and cooperation provided by the staff and school community. While, not all 

review processes, artefacts and comments are documented, they all have been considered and contributed 

to the development and directions of this report.  

This review was conducted by Rob McLaren, Review Officer, Review, Improvement and Accountability 

directorate and Annette Williams and Anti Macri, Review Principals.  

 

Review Process 

The following processes were used to gather evidence relevant to the lines of inquiry: 
 

 Presentation from the principal  

 Class visits 

 Attendance at staff meeting 

 Document analysis 

 Scan of Aboriginal Education Strategy implementation 

 Discussions with:  Governing Council representatives 
                                        Leaders  
                                      Parent groups 
    School Support Officers (SSOs) 
                                        Student groups 

    Teachers 
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School context 

Victor Harbor High School caters for children from year 8 to year 12. It is situated in the Fleurieu Peninsula 

80km south of Adelaide. The enrolment is 760 students in 2019. The enrolment trend has been steady 

around the 5 year average of 750 from 2015. 

The school has an ICSEA score of 971 and is classified as Category 4 on the DfE Index of Educational 

Disadvantage. 

The school population includes 7% Aboriginal students, 12% students with disabilities, 1% students with 

English as an additional language or dialect (EALD), 9 children/young people in care, and 50% of families 

eligible for School Card assistance. FLO enrolments are 109 in 2019. The local Education Partnership is 

Fleurieu. 

The school leadership team consists of a principal in her 8th year of tenure at the school, a deputy principal, 

2 assistant principals and a leader of special education. There are 60 teachers including 1 in the early years 

of their career and 21 step 9 teachers.  

The school values are: RESPECT, PERSEVERENCE, INTEGRITY and CREATIVITY 

The previous ESR was undertaken in 2015 and the school’s 

previous ESR directions were: 

Direction 1  Support students more effectively in their learning by using achievement standards to 

moderate common assessment tasks. 

Direction 2  Student learning is improved using performance standards to develop explicit learning 

intentions, assessment criteria & to provide explicit feedback to students. 

Direction 3  Curriculum planning and effective teaching are enhanced through establishment of a 

consistent, narrow deep focus for staff learning. Staff performance management, whole 

school professional development, learning area meetings, TRIADS & student feedback are 

linked with a narrow & deep focus. 

 

What impact has the implementation of previous directions had on school improvement? 

The present leadership executive team was expanded in 2019 by the addition of 3 Band B2 leaders who 
lead and manage each of the 3 SIP goals. As a result of this the principal described the need to build the 
capacity of the middle leaders to lead and not just manage improvement. A substantial amount of work in 
curriculum documentation has been completed by learning area teams with scope and sequences, learning 
and assessment plans and supporting resources now available via Office 365 collaboration approaches. 
Staff, students and parents can now access learning materials 24/7 on the DAYMAP learner management 
system. Leaders described further work was completed in the refinement of assessment tasks to challenge 
students around the requirements of the curriculum.  
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Teachers and leaders spoke positively of their work in benchmarking tasks in learning areas and moderation 
processes across four schools, allowing sharing of practice and developing consistency of judgement of 
student achievement in assessment. 

Other developments included agreements in using learning intentions and success criteria to make the 
purpose of learning clearer to students and the use of assistive technologies, One Note and Office 365, to 
enhance collaborative practices. It was also cited by leadership that the next step in this process would be 
to use this technology to further develop teacher collaboration in the co-construction of learning with 
students. 

Leaders and teachers described performance development meetings linked to targeted whole of school 
professional learning, an increased emphasis of professional learning at meetings, conversations in teaching 
teams and end of semester student feedback surveys as strategies that support the development of teacher 
practice. Outcomes from these strategies include block timetabling in the middle school allowing common 
planning times, greater flexibility of the delivery of the curriculum and learning area meetings that dedicate 
time for professional learning and planning. 

Teachers described research they have carried out focusing on specialist programs and mainstream classes 
to identify what factors contributed to student success.  Comparing attitudes to learning, attendance, 
behaviour and achievement, it was found that students in the specialist programs were generally seen to 
be out-performing mainstream students. From this research, staff are developing agreements relating to 
‘beliefs learning’ to guide teacher practice.  

Leaders commented that the directions provided the necessary focus of development for aspects of the 
school’s operations. 

Lines of inquiry 

EFFECTIVE SCHOOL IMPROVEMENT PLANNING  

How effectively does the school use improvement planning processes to raise student achievement?   

The panel acknowledge the early stage of the current school improvement plan (SIP) implementation. 

However staff comments when questioned about the SIP indicated many had an understanding of the goals, 

actions and challenges of practice and its connection to their work. Some staff expressed concerns that the 

current SIP did not encompass a number of previous priorities, namely student wellbeing for learning.  

At the leadership presentation the panel heard that the present SIP goals of literacy, numeracy and SACE 

academic writing were developed by leadership in reference to site data with the learning improvement 

division (LID) support. Leadership then involved staff in a process of reflection to unpack the challenges of 

practice in terms of improvement. An example of a strategy was provided by leadership with the 

development of the ‘2x2’ strategy in which teachers use data sets to identify students in the high and middle 

bands and plan learning and assessment tasks  to stretch them.   

The leaders’ presentation informed the panel that evidence-based improvement planning is a part of the 

school’s culture. Leaders described annual internal school reviews taking place on a 4 yearly cycle with 

examples of SACE/VET pathways and middle schooling described. Strategies and actions from these reviews 

have shaped the development of structures, processes and agreements for improvement. When leaders and 

staff were questioned further about agreed practices which ensure improvement processes are enacted into 

classroom, it was evident that there was a lack of agreement or consistency of how this is done. The panel 

believe it is an opportune time to reach agreements about the use of evidence and the roles and 

responsibilities of individuals and groups in ensuring improvement in practice. 



 

5 | External school review March 2019 – Victor Harbor High School |FINAL 

Direction 1  Develop agreements about the effective use of evidence-based structures and processes 

that support and ensure the enactment of the SIP goals and actions into practice. 

 

EFFECTIVE TEACHING AND STUDENT LEARNING 

How effectively are teachers analysing assessment and feedback data to inform differentiated curriculum 

planning and instruction? 

In conversations and observations the panel sourced pockets of high quality practice in special education, 

flexible learning options (FLO), a number of SACE classes and specialist sports and arts programs. Teachers 

in these classes knew the learning needs of their students and used assessment and feedback to effectively 

inform students of their learning progress and guide planning for differentiated next steps in learning. 

Teachers described assessment tasks that they had designed for the needs of their students having multiple 

entry points for learning and differentiated levels of support and challenge. Students commented that 

these teachers knew them as learners and that they were challenged to do their best. Many students cited 

feedback in the form of teachers’ written comments on draft work which they believed was very effective 

and informative. Recent professional learning around feedback and questioning was evident in a number 

of classes where teachers were eliciting responses from students using questioning techniques or using 

formative assessment tasks to check understanding. 

Teachers and leaders spoke positively of developments that built teacher capacity to benchmark and 

moderate judgements about student achievement. They pointed to the opportunities provided in learning 

area meetings and student free days with other schools where they could share practice, receive feedback 

from peers about the quality of their work and gain greater consistency of judgement. 

Students commented that many mainstream classes, other than those mentioned above, do not have the 

same high quality practices in using assessment and feedback. Observations in classrooms and questions 

to teachers highlighted inconsistency of practice, in particular to inform next steps in planning 

differentiated learning and improvement in teacher practice. Teachers’ understanding of differentiation of 

learning varied and in many cases were more about student choices and accommodations. They were not 

clear in describing how they use assessment to inform their planning and only a few talked of consistently 

seeking responses from students to inform them of improvements to their practice. Student influence in 

shaping their learning and providing feedback to teachers for improvement in practice was limited. Some 

students referred to end of unit or end of semester surveys in which teachers gained feedback from 

students but it was not clear how effective this was. 

The panel believe there is opportunity to develop clarity of understanding and agreement about what is 

effective differentiation of learning and how assessment and student feedback can inform teacher planning. 

This could be further supported with PDP processes aligned to this improvement of teacher practice. 

Direction 2  Establish agreements of what is effective differentiated practice across the school and 

further develop structures and processes to ensure it is informed by assessment data and 

student feedback. 
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EFFECTIVE PEDAGOGY 

How effectively are teachers using evidence-based pedagogical practices that engage and challenge all 

learners?  

The panel observed evidence of classes where students were provided with learning and assessment tasks 

that engaged learners and challenged their thinking.  Students described these classes positively, describing 

varied delivery methods, scaffolded learning tasks with different entry points for learning groups and 

materials and resources posted on ‘One Note’ for students to access. Students commented that they work 

collaboratively or individually as they were less reliant on the teacher’s directions. Learning intentions made 

the purpose of the learning clearer with many of these teachers connecting the learning to real world 

situations and the success criteria identified what needed to be completed to be successful. Teachers 

facilitated the learning by moving around the class supporting groups or individuals when needed. Some 

co-construction of learning was evident in English, HASS, drama and design classes. An example of an 

outcome was the signage of a dog park. 

These practices were not consistent across the school with classes observed that were highly structured, 

with students expected to be working on a common task quietly with little differentiation of learning. 

Students’ comments about their learning ranged from not being challenged, not seeing a purpose or 

struggling due to the lack of scaffolding. Student influence in developing learning was limited to end of term 

or unit surveys which some students believed only has an impact on a few teachers. 

While there exists pockets of excellence in the delivery and support of learning for all learners using 

effective pedagogical processes there is a lack of consistency in the knowledge, understanding and delivery 

of pedagogical practices that engage and challenge all learners. There is an opportunity for leaders and 

teachers to explore current evidence-based pedagogical practices, possibly facilitated through the ‘lead 

learn’ program to reach agreements about which will engage and challenge all learners.  

Direction 3  Develop school-wide agreement regarding evidence-based pedagogy that stimulates and 

challenges all students’ thinking and implement this consistently across the school. 
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Outcomes of the External School Review 2019 

Victor Harbour High School is well positioned for the next stages of improvement with staff 

knowledgeable about the agreed goals of the current improvement agenda. Professional learning and 

program resources are aligned to ensuring that the actions for each goal are achieved. 

The principal will work with the education director to implement the following directions: 

Direction 1 Develop agreement about the effective use of evidence-based structures and processes 

that support and ensure the enactment of the SIP goals and actions into practice. 

Direction 2 Establish agreements of what is effective differentiated practice across the school and 

further develop structures and processes to ensure it is informed by assessment and 

student feedback data. 

Direction 3 Develop school-wide agreement regarding evidence-based pedagogy that stimulates and 

challenges all students’ thinking and implement this consistently across the school. 

 

Based on the school’s current performance, Victor Harbor High School will be externally reviewed again 

in 2022. 

 

 

 

 

 

 

  

Tony Lunniss 
DIRECTOR 
REVIEW, IMPROVEMENT AND 
ACCOUNTABILITY 

 Anne Millard 
EXECUTIVE DIRECTOR, 
PARTNERSHIPS, SCHOOLS AND 
PRESCHOOLS 

Amanda O’Shea 
PRINCIPAL 
VICTOR HARBOR HIGH SCHOOL 
 

 Governing Council Chairperson 
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Appendix 1 

School performance overview 

The external school review process includes an analysis of school performance as measured against the 

Department for Education Standard of Educational Achievement (SEA).    

Reading 

In 2018 the reading results, as measured by NAPLAN, indicate that 47% of year 9 students demonstrated 

the expected achievement under the SEA. This result represents a decline from the historic baseline 

average.  

Between 2015 and 2018, the trend has been downwards, from 63% in 2015 to 47% in 2018.  

For 2018 NAPLAN reading, the school is achieving lower than the results of similar students across 

government schools. 

In 2018, 5% of year 9 students achieved in the top 2 NAPLAN reading bands.  

For those students who achieved in the top 2 NAPLAN proficiency bands in reading, 10% or 3 of 30 students 

from year 3 remain in the upper bands at year 9 and 31% or 4 of 13 students from year 7 remain in the 

upper bands at year 9 in 2018.  

Numeracy 

In 2018 the numeracy results, as measured by NAPLAN, indicate that 56% of year 9 students demonstrated 

the expected achievement against the SEA. This result represents a decline from the historic baseline 

average. 

For 2018 NAPLAN numeracy, the school is achieving within the results of similar groups of students across 

government schools. 

In 2018, 7% of year 9 students achieved in the top 2 NAPLAN numeracy bands.  

For those students who achieved in the top 2 NAPLAN proficiency bands in numeracy, 33%, or 4 of 12 

students from year 3 remain in the upper bands at year 9 and 36%, or 4 of 11 students from year 7 remain 

in the upper bands at year 9 in 2018.  

SACE 

In terms of SACE completion in 2018, 81% of students enrolled in February and 95% of those enrolled in 

October, who had the potential to complete their SACE, did go on to successfully achieve SACE. This result 

for October SACE completion represents little or no change from the historic baseline average.  

For compulsory SACE Stage 1 and 2 subjects in 2018; 79% of students successfully completed their Stage 1 

Personal Learning Plan, 80% of students successfully completed their Stage 1 literacy units, 71% successfully 

completed their Stage 1 numeracy units and 99% successfully completed their Stage 2 Research Project. 

For attempted Stage 2 SACE subjects in 2018, 97% of grades achieved a ‘C-‘ level or higher, 15% of students 

achieved an ‘A’ grade, and 49% achieved a ‘B’ grade. This result represents an improvement for the C- level, 

and little or no change for the A and B grades from the historic baseline averages. 14% of students 

completed SACE using VET and there were 98 students enrolled in the Flexible Learning Options program 

in 2018. 
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In terms of 2018 tertiary entrance, 68 out of 72 potential students achieved an ATAR or TAFE SA selection 

score.  


